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Appendix III 

 

APPENDIX III 
 

REQUEST FOR WAIVER OF COLLECTIVE BARGAINING AGREEMENT 
 
In accordance with Article I, Section 4A of the MVSD/MVEA Collective Bargaining 
Agreement (CBA), any waiver to CBA language requires the signature of the MVSD 
superintendent and the MVEA president. 
 
To apply for a waiver, complete the following information and submit to either the 
MVEA president or the MVSD superintendent.  The process of responding to a waiver 
request may take several weeks. 
 
 
Name(s) of applicant(s): ____________________________________________________________ 
 
Current CBA language affected: ____________________________________________________ 
(include citation) 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
 
Waiver sought: _____________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
 
Building(s)/member(s) affected by waiver: _________________________________________ 
 
_____________________________________________________________________________________ 
 
 
Duration of waiver: ________________________________________________________________ 
 
 
Rationale for waiver: _______________________________________________________________ 
(Use back if necessary) 
 
 
__________________________________    _____________________________________ 
President, Mount Vernon Education          Superintendent, Mount Vernon School  
Association      District No. 320 
 
 



 

 

 

Mount Vernon School District 

Professional Learning Communities Guidelines 

 
Professional Learning Community (PLC) Definitions 
The Mount Vernon School District and the Mount Vernon Education Association believe that PLCs 
should be meaningful and relevant to staff, and align with current research and best practices. 
Collaboration is a systemic process in which employees work together, interdependently, to analyze and 
impact their professional practice in order to improve individual and collective student growth. The 
work of the PLC will be grounded in the four guiding questions: 
 
 What is essential for students to know? 
 How will we know when students have learned the material? 
 What intervention will we put in place when students don’t learn the material? 
 What do we do if students already know the material? 

 
 
PLC Guidelines 

 PLCs consist of staff members who share an instructional focus 

 PLC work is determined by the team itself, guided by the four questions 

 PLCs must meet at a District site; staff members should inform their principal if they are meeting 
away from their assigned building 

 Are supported by principals and others 

 Individual staff members will select the PLC(s) in which they affiliate 

 Staff members have the opportunity to participate in more than one PLC, recognizing that 
effective PLCs require continuity 

 Must address one or more of the four essential questions with the intention that each question 
is addressed in the course of collaborative planning and reflection 

 PLCs communicate to the building and with the principal about their activities (no form 
required) 
 

The District and the Association understand that certain staff members are not easily associated with 
traditional (job alike) PLCs, for example, specialists or assigned to multiple buildings. For such staff, the 
PLC structure may need to be adjusted to best meet their needs. Some examples of differentiation for 
such staff may be: 

 Staff may be part of an inappropriate PLC of their choice within their building 

 Staff could form a PLC with staff from other buildings based on instructional focus 

 Staff could form a PLC focusing on topics other than specific curriculum, i.e. high yield strategies, 
classroom management, etc. 
 

In some cases it may be more appropriate for staff to use a combination of these options. 
 
The purpose and goals of the PLC will be guided by the following framework: 
 



 

 

 
JOB SHARING APPLICATION INSTRUCTIONS 

ITEMS TO BE INCLUDED IN JOB‐SHARING APPLICATION 
The final proposal is due April 1 to the principal. 

 
 
The application should address all of the items needed to share the duties and responsibilities of 
one position, including but not limited to the following criteria. 
 
1. The agreement on an acceptable division of the teaching assignment. Principals and 

teachers should work together to determine divisions that provide the greatest 
instructional benefit and least disruption to the educational program of students. 

 
2. When and how job‐sharing partners are going to provide for joint planning. 
 
3. Division of teaching tasks, including subject matter to assure appropriate coverage of 

standards and District curriculum. 
 

4. Basic ground rules for discipline. 
 

5.   How the following details will be covered so that both parties are informed and have 
opportunity for contribution: 
A.  Faculty meetings 
B.  Parent conferences 
C.  Reporting student progress 
D.  Professional Development activities/inservice opportunities 
E.  Open House or Curriculum Night 
F.  First and last day of school 
G.  Substituting/exchange of days 
H.  IEP conferences and other meetings related to job assignment 

 
6.     Communications system: 

A. Between job share applicants 
B. With building administration 
C. With parents 
D. With students 
E. With colleagues 

 
 
 



 

 

 The work of the PLCs will be an ongoing process of collective inquire and action research to 
support student growth. 

 PLC teams recognize the importance of data and will use data to inform the decision and work 
of the team. 

 Leadership will be shared and distributed among the participants of each PLC team. Sharing 
leadership among team members increase capacity and builds a belief in the school’s collective 
ability to positively affect student learning. 

 A major focus of the PLC is on student learning where employees work and learn together, as 
they reflect on the effectiveness of their practice and needs, interests and skills of their 
students. 

 
Collaborative teams engage in collective inquiry into their practice by: 
 Examining data on student progress; 
 Analyzing student work; 
 Determining effective strategies to facilitate learning; 
 Determining professional development to facilitate student learning; 
 Designing and critiquing powerful lessons; 
 Developing student growth goals based on student achievement data; 
 Sharing work with team members; 
 Reflecting on the efficacy of their practice. 
 

 



Washington State Teacher and Principal Evaluation Program – July 2017 

Comprehensive Evaluation – Marzano – Certificated Classroom 

 

KEY – Rubric Components (each scored 1 – 4) 

 Student Growth Component 

  Instructional and Professional Practice 

Component 

 

 

 

Criterion Score 

Each  and is scored 1 – 4 points. All identified rubrics 

(framework and student growth) must be included. 

 

 

 

 

 

 Districts create procedures and 

practices to establish criterion scores 

and the eight criterion are summed 

equally to create a summative rating. 

 Criterion scores include applicable 

framework rubrics and Washington 

state student growth rubrics 

 The student growth impact rating is the 

sum of the three student growth rubric 

components from criteria 3, 6, and 8. 

 *Educators with a “Distinguished” 

summative rating and a “Low” student 

growth impact rating cannot be rated 

higher than “Proficient.”* 

 A “Low” student growth impact rating 

triggers a student growth inquiry 

regardless of the summative rating. 

 Educators with any individual student 

growth component score of a “1” 

cannot have a student growth impact 

rating higher than “Low” regardless of 

the sum of all their student growth 

components. 

Criterion 1: Expectations 

   C1 Score 

Criterion 2: Instruction 

 C2 Score 

Criterion 3: Differentiation 

   C3 Score 

Criterion 4: Content Knowledge 

    C4 Score 

Criterion 5: Learning Environment 

  C5 Score 

Criterion 6: Assessment 

  C6 Score 

Criterion 7: Families and Community 

     C7 Score 

Criterion 8: Professional Practice 

  C8 Score 


























